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INTRODUCTION

Parental engagement has been highly placed as a major principle of good educational practice (Gileece, 2015;
Johnson et al., 2016; Kavanagh & Hickey, 2013; O’Toole, 2017; Ma et al., 2017). Buttressing the above assertion,
the literature showed that parental engagement is highly associated with the improved behavior and wellbeing of
children (Gileece, 2015). It has been found that parental engagement promotes positive academic outcomes (Hart,
2011; Hoover-Dempsey et al., 2001; Jeynes, 2005; Kim & Hill, 2015).

Parental engagement is one of the key variables related to school effectiveness (Flouri, 2006; Flouri &
Buchanan, 2004; Ma et al., 2017). Research showed increased parental confidence, satisfaction, and interest in
their education (Hornby & Lafaele, 2011; Kiely, 2017; O’Toole, 2016). However, research have shown that the
influence of parents on their children’s education has not been producing the expected results (Harris & Robinson,
2016; Robinson & Harris, 2014). For instance, there was no significant correlation between parental engagement
and children’s test scores (Harris and Robinson 2016; Robinson and Harris 2014). This can be attributed to the fact

that effective school-based strategies have not been properly identified and implemented.
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Studies have shown that the factors that contribute to effective parent involvement are support from peers (Reeves
et al., 2015), informed practices based on culture (Fung & Fox, 2014), problem-solving through collaboration (Knoche et
al., 2012), using the approach of goal-setting sharing (Sheridan, Knoche, Edwards, Bovaird& Kupzyk, 2010), and
providing incentives for participation (Gross et al., 2011). In the United Kingdom, using cellular phone calls, texting, home
visiting among others are the strategies for the active involvement of fathers in the education of their children (Henrich,
2013). According to Hnerich (2013), these strategies produced effective results for parental participation as well as
maintaining effective communication for teachers and parents. Lindsey et al. (2014) found that comprehensive pre-
treatment assessment, accessibility promotion, homework assignments, and appointment reminders to the fathers are
commonly used and successful strategies. In line with the above, Pellecchia et al. (2018) noted that efforts have been made

to find out the effectiveness of engagement strategies across populations.

Further research have revealed that strategies to enhance fathers engagement include paying a home visit to
fathers, organising games for father and teacher, and arranging for school debate among others (Okeke, 2014; Change,
2015; Mathwasa & Okeke, 2016). Mathwasa (2019) opined that schools need to come up with family-friendly policies,
where men play a significant role in school events. In such environments, schools plan and have regular events that bring
families together with the school staff to collaborate in supporting children’s learning and extramural activities. In
Ethiopia, the government has a well-laid-down program for adequate fathers’ involvement in their children’s education
(Woodhead, Rossiter, Dawes & Pankhurst,2017). According to Dighe and Seiden (2020), early childhood development has
what is known as home-based programs that help caregivers and parents create an environment that promotes learning at
home. Based on the foregoing, it can be deduced that there is a dearth of literature on school-based strategies for improving
the fathers’ involvement in their children’s education. This gap in literature necessitated the present research on the
strategies and support mechanism for encouraging fathers’ involvement in their children’s education. Based on that, the

following questions were posed.

e What school-based strategies encourage effective fathers’ involvement in their children’s education?

e What support mechanisms encourage effective fathers’ involvement in their children’s education?
Hypotheses
The following hypotheses were tested at 0.05 level of significance.

Hoa: Principals and teachers do not differ significantly in their mean ratings on school-based strategies that can

encourage effective fathers’ involvement in their children’s education.

Hoz: Principals and teachers do not differ significantly in their mean ratings on school-based support mechanisms

that can encourage effective fathers’ involvement in their children’s education.

Methods
Research Design

The design of the study was descriptive survey research. In similar studies, Okeke et al. (2020a, b), Eze et al.
(2020), Okenyi et al. (2021), Ezema et al. (2021), and Ugwuanyi et al. (2020), have adopted the same design.

Participants

A sample of 94 respondents comprising 16 principals and 78 teachers participated in the study. The sample was
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drawn from a population of principals and teachers of pupils in Preschools (0-4years) and Grade R aspects of the
foundation phase in King William's Town Education District in the Eastern Cape Province. The sample was composed

using a multi-stage sampling procedure.
Instrumentation and Procedure

A questionnaire on the school-based strategies and support mechanism for fathers’ engagement was used for data
collection. The questionnaire had two clusters A & B with 42 items. Cluster A had 24 items on school-based strategies
while cluster B had 18 items on support mechanisms. A modified 4-point Likert rating scale of Strongly Agreed (SA),
Agreed (A), Disagreed (D), and Strongly Disagreed (SD) was used. The copies of the questionnaire were administered to

principals and teachers containing 42 items.
Instrument Validation and Reliability

Copies of the instrument were properly face validated by experts in instrument development. The validators were requested
to look at the items of the instruments in terms of the clarity and suitability of the items concerning the study purposes and
research questions. Thereafter, the instrument was trial-tested on 20 respondents outside the study participants. The internal
consistency reliability indices of items of the two clusters of the instrument were obtained to be 0.75 and 0.82 using

Cronbach’s alpha method.
Data Analyses

Data were analyzed using mean and independent samples t-test. Mean was used to answer the research questions while

independent samples t-test was used to test the lone null hypothesis at 0.05 level of significance.

RESULTS
Research Question One

What school-based strategies encourage effective fathers’ involvement in their children’s education?

Table 1: Mean Analysis of the Ratings of Principals and Teachers on the Strategies that Should be Provided by
Schools to Promote Fathers’ Involvement n=94

SIN Item Statement Mean Std.D
1. Ensuring that fathers are properly invited for meetings 2.97 74
2. Maintaining contacts with fathers in case of any issue with their children 3.17 .50
3. Ensuring that counseling services are rendered to fathers on ways of 2.89 1.14
supporting their children

4, Providing home-school Liaison Officer by the school 2.19 91

5. Ensuring that fathers are highly encouraged to participate in children’s 3.25 .54
education.

6. Maintaining adequate communication with fathers concerning the 2.88 .80
children’s activities in school

7. | Regularly arranging for meetings to talk with fathers about their children’s 2.54 .87
progress in school.

8. | Ensuring that story day activities are organised 2.18 73

9. | Maintaining an encouraging language of expression in the school for 2.60 75
fathers

10. | Ensuring that motivational words are used to encourage fathers. 2.93 .58
11. | Entertaining welcoming educational ideas from fathers by the school 3.12 .60
12. | Reaching out to the fathers for the educational needs of the children. 3.02 71
13. | Ensuring that fathers are encouraged to attend learners’ programmes at 2.70 1.04

school at the scheduled time
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Table 1: Contd.,

14. | Ensuring that fathers are visited at home by the teachers 2.07 .84

15. | Ensuring that wide range of opportunities for fathers are provided by the 2.54 .87
school

16. | Ensuring that effective communication with the fathers is maintained by the 2.90 74
schools

17. | Ensuring that fathers have easy access to school activities and programs by 2.40 1.01
creating a school website.

18. | Maintaining a sense of ownership of the fathers by the school 2.46 .85

19. | Making sure that fathers are giving opportunities to share their challenges 2.92 .59
and successes

20. | Arranging an open day with their children in which the fathers will be 2.67 .79
invited

21. | Ensuring that Dad and Lads group is organised by the school 2.17 .69

22. | Ensuring that Home-School learning partnerships are established by the 2.00 .90
school

23. | Ensuring that friends-of-school society is established by the school for 1.94 .87
fathers

24. | Making sure that fathers are trained as classroom assistants 1.96 .79

Table 1 shows the mean ratings of the teachers and principals on the strategies that should be provided by schools
to promote fathers’ involvement. It reveals that the respondents agreed with the statements of the following items 1, 2, 3, 5,
6, 7, 10, 11, 12, 13, 15, 16, 18, 19, and 20 as the strategies that should be used to promote fathers’ involvement in their

children’s education.
Research Question Two
What support mechanisms encourage effective fathers’ involvement in their children’s education?

Table 2: Mean analysis of the Ratings of Principals and Teachers on the Support
Mechanisms that Encourage Fathers’ Involvement n=94

SIN ITEMS Mean Std.D Decision
1 Iswcﬁlc)r:)tﬁlnlng effective communication between home and 396 79 Mechanism
5 Conferences/Seminars should be organized by the school on 263 88 Mechanism
the roles fathers are expected to play
3 Ensuring that support groups’ meetings are organized 283 81 Mechanism
regularly by the school.
4 Ma_lntal_nlng |[1terest and cooperation with fathers to discuss 313 82 Mechanism
their children’s problems.
5 SECr;]sSléllng that the father’s visitation is welcomed by the 3.5 70 Mechanism
6 Ensur_lng that the father’s suggestions are given adequate 205 96 Mechanism
attention.
7 | Ensuring that social gatherings are organised for fathers. 2.40 .99 Not a mechanism
8 Making sure that fathers are invited to a special event by the 273 96 Mechanism
school.
9 | Making efforts to associate with children’s fathers. 2.63 .98 Mechanism
10 The school shogld provide the newsletter to seek fathers 257 84 Mechanism
support and assistance.
1 Schools shoulq organize workshops/seminars for fathers to 298 86 Not a mechanism
encourage their engagement.
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Table 2: Contd.,
The schools should seldomly use phone communication for

12 fathers regarding the child’s progress. 2:40 1.04 Not a mechanism

13 Ensur_lng tha_1t fathers_ are provided with concise and 3.05 88 Mechanism
meaningful information.

14 Maklng_ sure _that_a functional communication network 266 1.02 Mechanism
system is maintained between home and school.

15 Ensurlrjg that separate programmes for working with fathers 216 89 Not a mechanism
are maintained by the school.

16 There should be school social workers in schools for family 297 90 Not a mechanism
support.

17 | Schools should make home visits. 2.16 .86 Not a mechanism

18 | Ensuring that a calendar of activities is provided to fathers. 2.38 .88 Not a mechanism

Table 2 shows the mean ratings of principals and teachers on the support mechanisms that encourage fathers’
involvement. The analysis reveals that the principals and teachers agreed with the statements of the following items 1, 2, 3,

4,5,6,8,9, 10, 13, and 14 as the mechanisms that should be put in place to encourage fathers’ involvement.

Hoz: Principals and teachers do not differ significantly in their mean ratings on school-based strategies that can

encourage effective fathers’ involvement in their children’s education.

Table 3: t-Test Analysis of the Difference in the Ratings of Respondents on School-Based Strategies that Can
Encourage Effective Fathers’ Involvement in their Children’s Education

Respondent n Mean SD df t Sig
Principals 16 76.31 5.62
Teachers 78 75.98 6.04 92 1.037 070

Table 3 shows that there is no significant difference in the mean ratings of principals and teachers on school-based
strategies that can encourage effective fathers’ involvement in their children’s education, t (92) = 1.037, p > 0.05.
Therefore, both principals and teachers had the same views on the identified items as the school-based strategies to

promote fathers’ involvement in their children’s education.

Hoz: Principals and teachers do not differ significantly in their mean ratings on school-based support mechanisms

that can encourage effective fathers’ involvement in their children’s education.

Table 4: t-Test Analysis of the Difference in the Ratings of Respondents on Support Mechanisms that Can
Encourage Effective Fathers’ Involvement in their Children’s Education

Respondent n Mean SD df t Sig
Principals 16 72.71 9.34
Teachers 78 71.89 8.93 92 1.19 069

Table 4 shows that there is no significant difference in the mean ratings of principals and teachers on their views
on the support mechanisms that can encourage effective fathers’ involvement in their children’s education, t (92) = 1.19, p
> 0.05. Therefore, both principals and teachers had the same views on the identified items as the support mechanisms that

should be provided by schools to encourage fathers” involvement in their children’s education.
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Discussion of the Findings

The findings of the study among other mechanisms revealed that the strategies that can be used by the schools to promote
fathers' engagement are: ensuring that fathers are properly invited for meetings, maintaining contacts with fathers in case of
any issue with their children, ensuring that counseling services are rendered to fathers on ways of supporting their children,
providing home-school Liaison Officer by the school, ensuring that fathers are highly encouraged to participate in
children’s education, maintaining adequate communication with fathers concerning the children's activities in school
among others. Similarly, it was found that the school support mechanism that can promote fathers’ involvement includes
maintaining effective communication between home and school, Conferences/Seminars should be organized by the school
on the roles fathers are expected to play, ensuring that support groups’ meetings are organized regularly by the school,
maintaining interest and cooperation with fathers to discuss their children’s problem, ensuring that father’s visitation is
welcomed by the school among others. These identified school-based strategies and support mechanisms if properly
implemented will improve greatly the engagement of fathers in the early education of their children. These findings are in
agreement with the findings of Lindsey et al. (2014), Okeke (2014), Change (2015), Mathwasa and Okeke (2016),
Mathwasa (2019), Woodhead et al. (2017), and Dighe and Seiden (2020).

Lindsey et al. (2014) revealed that carrying out comprehensive pre-treatment assessment, offering accessibility
promotion, giving homework assignments, and ensuring appointment reminders to the fathers are commonly used school-
based strategies for enhancing fathers’ involvement. Research had revealed that organising home visitation to fathers,
scheduling games for parent and teacher, organising schools debate among others are the strategies to enhance fathers
involvement (Okeke, 2014; Change, 2015; Mathwasa & Okeke, 2016). Mathwasa (2019) found that schools implementing
family-friendly policies, where men play a significant role in school events are an effective strategy for the active
engagement of fathers. Woodhead et al. (2017) found that the introduction of parental education by the government
improves the involvement of the children’s education. Dighe and Seiden (2020) found that using home-based programs as
strategies ensures that caregivers and parents maintain a conducive environment that promotes learning at home. In light of

the above discussion, the findings of this study have several educational implications.
CONCLUSIONS

This study sought to determine the school-based strategies and support mechanisms for improving the fathers’ involvement
in the children’s education. Thus, school-based strategies that can facilitate fathers’ involvement in the children’s education
include maintaining contact with fathers in case of any issue with their children, ensuring that counseling services are
rendered to fathers on ways of supporting their children, and providing home-school Liaison Officer by the school. Thus, it
was recommended among others that;

= South African government should ensure that the identified school-based strategies and support mechanisms are

fully implemented.

= A special day event should be organized for fathers to motivate them in taking active engagement in the education

of their children.
Limitation of the Study

The sample size of this study may limit the generalizability of the findings. The fact that only eight schools of Foundation
Phase classes were involved is a limitation. Thus, future researches can replicate the study by increasing the number of
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schools as well as respondents.
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